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1. Our Commitment to Positive Behaviour  

At Stonyhurst International School Penang, we believe that every member of our community has the 
right to feel safe, respected, and valued. We are committed to creating a positive learning environment 
where high expectations for behaviour are balanced with care, encouragement, and understanding. 

Our behaviour policy is rooted in the principle that positive relationships and mutual respect form the 
foundation of effective learning. We promote a culture where positive choices are recognised and 
celebrated, and where mistakes are seen as opportunities to reflect, learn, and grow. 

Through a clear system of rewards and fair sanctions, we encourage pupils to take responsibility for 
their actions and to strive to be the best versions of themselves. We use restorative practices to 
repair, rebuild and strengthen relationships within our school community. 

Together, we aim to nurture resilient, respectful, and responsible individuals who contribute positively 
both within school and beyond. 

 
2. Policy Aims 
The aims of this policy are:  
 

● To enable the staff to maintain order and good discipline within the School.  
● To promote good behaviour.  
● To ensure that every pupil in the School can benefit from and contribute to the life of 

Stonyhurst International School, while respecting the needs of the school community.  
● To encourage listening, kindness, resilience, politeness, honesty, and respect.  

 
School behaviour protocol:  
 
School rules for Stonyhurst International School shall be set by the Principal, establishing principles in 
relation to:  

● Conduct and behaviour.  
● Self-respect and respect for others.  
● Respect for property and the environment.  

These rules apply to all pupils at all times when they are:  
 

● At school, representing the school, or wearing the school uniform.  
● Travelling to and from school.  
● Associated with the school at any time.  

Parents will be expected to review the school rules with their children periodically, and the principles 
of the school rules will be reinforced at assemblies and other appropriate times.  

The school rules and policies for behaviour and discipline, along with any sanctions for breaching these 
expectations, may also regulate pupils' conduct outside of school premises and during holidays if the 
conduct affects the orderly running of the School, the welfare of the School Community or the public, 
or brings the School into disrepute.  

 



3. Behaviour Management 
At Stonyhurst International School Penang, all staff are required to take ownership of pupil behaviour 
at all times. This responsibility extends beyond the classroom to all areas of the school site, including 
before and after school, during breaks, and in transitions between lessons. Staff must consistently 
promote high standards of behaviour, challenge inappropriate conduct, and act in accordance with the 
school’s Behaviour Policy. 

Both Junior and Senior School staff are expected to challenge and address the behaviour of pupils from 
either school to ensure a consistent and unified approach. All incidents must be managed using the 
school’s Staged Intervention procedures, following a restorative practice approach as outlined in this 
policy, and recorded on iSAMS to support monitoring, accountability, and appropriate follow-up. 

Staff are expected to use non-confrontational strategies, prioritising positive reinforcement, 
encouragement, and recognition of good behaviour over sanctions and negative responses. Approaches 
such as offering clear choices, using non-verbal cues, redirection, and calm restatement of expectations 
should be employed to prevent escalation and foster mutual respect. Sanctions should only be used 
where necessary, proportionate, and in line with school policy, and always within a restorative 
framework that seeks to repair relationships and build community. 

By taking shared responsibility for behaviour, following restorative practices, and prioritising positive 
reinforcement, Stonyhurst International School promotes consistency, accountability, and a safe, 
respectful, and supportive atmosphere for all pupils across both Junior and Senior Schools. 
 

4. Rewarding Positive Behaviour 
Recognising pupils' achievements is integral to fostering self-worth and pride in the community. The 
School strives to promote and reward good behaviour and recognises that rewards are more effective 
than punishment in motivating pupils.  
 
The following ways are used to celebrate success at Stonyhurst International School: 
 
● Appointments of pupils to positions of responsibility 
● Line points awarded to pupils, or groups of pupils, for contributions to Line competitions 
● Celebration of awards that recognise nominated pupils who have made progress and excelled in 

school. 
● General commendations to publicly recognise individual or group achievements in various 

activities.  
● iSAMS Merits and Class Dojo points for demonstrating our school virtues.  
● Making reasonable adjustments for pupils with special educational needs when applying rewards 

and sanctions. 
● Presentations in assemblies and annual prize-giving ceremonies involving staff members presenting 

awards for academic success, sustained effort and commitment across all areas of the school. 
● Public recognition through the school website, social media posts and articles in the local press.  

 
Junior School specific rewards (Pre-prep to Elements) 
 
❖ Dojo points - awarded to pupils who go above and beyond daily expectations, in accordance with 

our school virtues and ethos. 
❖ Line Points - awarded to pupils who consistently meet classroom/school expectations   
❖ QJP Moments - these are acknowledged monthly in the Junior School assembly to celebrate 

pupils’ achievements and character. These may include academic successes beyond the classroom, 



acts of service and kindness, examples of selfless conduct, sustained effort, and commitment to 
school life and activities outside of school. 

❖ Rising Star Awards - celebrate the progress pupils make when accumulating dojo points; certain 
milestones are  recognised and rewarded throughout the year. 

❖ Stars of the Week - this award is presented within each playroom to acknowledge and celebrate 
pupils’ positive contributions to all aspects of school life during the week. 

❖ Virtue Callouts - weekly recognition of children in the Junior School assembly who have 
demonstrated our school virtues particularly well  

 
*EYFS pupils will develop specific rewards within the department in line with the above, that provide 
more immediate feedback to the pupils in line with their age and stage of development. This includes, 
but is not limited to Virtue Callouts in daily circle times. 
 
Senior School specific rewards (Figures to Syntax)  
 
iSAMS Merits will be awarded to pupils for displaying our school virtues within lessons, around school 
and during other School activities such as CCAs, trips and sports events. Staff should award as many 
Merit points as they feel appropriate.  
 
Playroom Assemblies will share and celebrate the following on a weekly basis: 

❖ Individual Merit totals  
❖ Individual and group achievements in academics, the arts and sport  
❖ Pupils who have demonstrated our virtues particularly well  

 
Senior School Celebration Assemblies will share and recognise the following on a termly 
basis: 

❖ Pupils with the highest number of Merits 
❖ Milestones achieved for accumulating Merits 
❖ Individual and group achievements in academics, the arts and sport 
❖ Academic awards nominated by subject staff 

 
Annual Prize Giving within the Great Academies week will share and recognise the 
following: 

❖ Outstanding academic achievements in all subject areas, nominated by academic staff 
❖ Outstanding contributions to wider school and community life (e.g. Service Learning) 

 

5. Addressing Behaviour Concerns 
The Behaviour Flow Chart at Stonyhurst International School Penang provides a clear and consistent 
framework for managing pupil conduct across the school. It outlines three progressive levels of 
behaviour, ensuring that staff, pupils, and parents understand how incidents are categorised and 
addressed. 
 
Level 1 Behaviour 
Conduct that affects the pupil’s own progress 
 
Level 2 Behaviour  
Conduct that affects the progress, wellbeing or safety of other pupils, or repeated Level 1 behaviours 
despite warnings and communications with parents 
 
Level 3 Behaviour 
Serious or dangerous misconduct, illegal acts or repeated Level 2 behaviour despite warnings, meetings 



with parents and action points from the previous level 
 
Behaviour Flow Charts 

● All concerns/incidents/actions to be logged on iSAMS to support tracking of behaviour & 
wellbeing and to give a timeline of events 

● Actions to be created and linked to all concerns 
● Pastoral teams will monitor patterns and trends of concerns logged within their playrooms 

and report to Assistant Heads of Pastoral/SLT, where appropriate 
● Behaviours and Consequences will vary slightly across year groups and also with certain 

individuals and their needs. Please be mindful of this. 
● Where unavailable, other members of SLT may step in for the Assistant Head of Junior 

School Pastoral, Deputy Principal and Principal. 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



5.1 Junior School Behaviour Flow Chart 

 
 
 

 



5.2 Senior School Behaviour Flow Chart 

 



6. Restorative Practice 
6.1 - What is restorative practice? 
Restorative practice is an approach to behaviour management that focuses on repairing harm and 
rebuilding trust, rather than simply applying sanctions. It is based on the principles of respect, 
responsibility, and relationship-building. 
 
When using restorative practice: 

● Pupils are encouraged to reflect on their actions and their impact on others. 
● Staff use non-confrontational dialogue to help pupils take responsibility. 
● Relationships are prioritised over punishment, with the goal of restoring a sense of community 

and moving forward positively. 
 
 
6.2 - Why we use restorative practice? 

● It aligns with our Jesuit values, encouraging pupils to be generous, compassionate and loving 
towards others, truthful in their conversations, and wise and discerning in their actions.  

● It is the aim of restorative practice to hold pupils to high standards of behaviour while at the 
same time providing the support and encouragement necessary for them to meet these 
expectations. 

● Restorative practice emphasises working with pupils to educate them to correct their 
behaviour. 

● It promotes accountability by encouraging pupils to understand the consequences of their 
actions and reduces the likelihood of behaviours being repeated. 

● It supports inclusion, ensuring that pupils learn from mistakes rather than being excluded 
wherever possible. 

● It focuses on growth, encouraging pupils to become eloquent, hopeful, and faith-filled in how 
they respond to challenges. 

● It strengthens the school community by building trust and encouraging reconciliation. 
 

 
6.3 - Restorative practice in action 
When a behaviour breach occurs, staff are expected to use reflective and restorative conversations 
where appropriate, either informally in the moment or formally in a planned meeting. Restorative 
conversations may take place during break or lunch times, lesson times, or after school for serious 
incidents.  
 
These conversations focus on: 

● What happened 
● Who was affected and how 
● How to make things right 
● What needs to happen to ensure it does not happen again, or what could be done differently 

next time 
 
 
6.4 - Examples of restorative questions 
To those who caused harm: 

● What happened? Tell me in your own truthful words. 
● What were you thinking and feeling at the time? Were you compassionate?  
● Were those choices wise? 
● Who has been affected by what you did, and how could you be more attentive to their 

needs? 



● What do you need to do to put things right and show you are generous or loving in your 
actions? 

● How can you be more discerning next time in making better choices? 
 

To those who were harmed: 

● What happened from your point of view? 
● What were you thinking and feeling at the time? 
● How has this affected you, and how might others show compassion or love to support you? 
● What do you need to feel safe and move forward? 
● What would help to put this right? 

 

6.5 - Example phrases to use 
● “Help me understand what happened — being truthful is the first step to making things right.” 
● “Who else has been affected by this? Can you show compassion and see it from their point 

of view?” 
● “What needs to happen to make this right?” 
● “How can I support you to do better next time so you can be more discerning in your 

choices?” 
● “Let’s think together about a fair way forward that helps everyone feel hopeful again.” 

 
 

6.6 - Example phrases to avoid 
● “Why did you do that?”  

         (better to ask: “What happened? Be truthful with me.”) 
 
● “What’s wrong with you?”  
      (better to ask: “How can you make a more wise choice next time?”) 
 
● “You’re always causing trouble.”  
      (better to say: “I know you can be more intentional and loving in your behaviour.”) 
 
● “If you do that again, you’ll be punished.”  
      (better to say: “Think about a more compassionate way to act next time.”) 
 
● “That’s just typical of you.”  
      (better to say: “You are capable of making hopeful and generous choices.”) 

 
 

6.7 Recording and follow-up 
● All restorative conversations relating to Level 1, Level 2 or Level 3 behaviours must be 

recorded as an action on iSAMS in line with the JS and SS behaviour flow charts. 
● Where appropriate, parents will be informed for more serious conversations or may even be 

included in restorative meetings for their own child in the most serious cases. 
● Staff should ensure that agreed actions (e.g. apologies, repairing damage, commitments to 

change behaviour) are followed up on. 
 

 
6.8 Staff responsibilities 

● All staff are expected to model restorative language and attitudes in daily interactions. 
● Teachers and support staff should use informal restorative practices (positive reinforcement, 

de-escalation, calm conversations) in the classroom and around school. 



● Senior staff and the DSLs may conduct formal restorative meetings for more serious incidents. 

 

Appendix: Understanding Self-Defence 

At Stonyhurst Penang, we teach our pupils to be loving, compassionate, and forgiving — virtues that 
help us respond to conflict with understanding and care. 

There may be times when a child feels the need to protect themselves or someone else. It is important 
to understand that self-defence is recognised by law as an entitlement — but it is not the same as 
“hitting back”. 

Self-defence means using only the minimum force necessary to protect yourself from immediate 
harm and to move away from danger. It is never about retaliation, anger, or punishment. 

In our community, we encourage children to: 

● Stay calm and move away from danger whenever possible; 
 
● Seek help from an adult immediately; 
 
● Forgive and resolve through kindness, understanding, and restorative action. 
 

This reflects both the legal principles of proportionate self-defence and our school’s commitment to 
nurturing hearts that are brave, loving, and just. 
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